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Rationale 

Introduction : National Curriculum Statement 

ÅTraditional role of teacher: teacher-oriented and 

content-based approach 

ÅLearner-centered approach (ideals): 
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Å Learners responsible for own   

  learning 

Å Independent 

Å Creative and critical thinkers 

Å Solve problems 
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Rationale 

 

 

In order to achieve the ideals of a learner-centered 

approach, teachers have to be cognizant of the 

relevant Acts that guide teaching and learning in the 

classroom 
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Legal framework  
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VConstitution Act 108 of 1996  

VSouth African Schools Act  

VNational Education Policy Act 

VCode of Professional Ethics 
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Legal frameworké  
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VConstitution Act 108 of 1996 

J   Section 29(1):  

grants the right to a basic education  

J   Section 28(2): 

 enhances learnersô right to education  
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Legal frameworké  
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VSouth African Schools Act 84 of 1996 

J  Preamble:  

    Provide education of progressively 

high qualityé 

    é develop talents & capabilities of all 

South Africans 
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Legal frameworké  
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VCode of Professional Ethics 

J  General stipulations ré teachers: 

é acknowledge calling to teach/train  

é attitude and dedication of teachers  

é acknowledge / uphold basic rights    
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Legal frameworké  
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VNational Education Policy Act 27 of 1996 

J  Preamble: 

élegislation to facilitate democratic 

transformation of national system  

éto serve needs and interests of all 

people 

éto uphold fundamental rights     
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Legal frameworké  
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VNational Education Policy Act 27 of 1996 

J Norms and Standards for Educators 

é The role of the teacher as mediator 

of learning 
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Mediation in the classroom 

The quality of a mediated learning experience 
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Å   Feuerstein (1991) ï 

 

1.   Intentionality and reciprocity 

2.   Transcendence 

3.   Meaning 

4.   Competence 

5.   Self-regulation and self-control 

6.   Sharing behaviour 

7.   Individuation 

8.   Goal-planning (goal-setting and goal-achieving) 

9.   Novelty and challenge 

10. Self-change 
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Competences required to be a mediator 

MNOT a checklist to determine competency! 

MMeant to inform exit level outcomes. 

MCombine and weigh roles differently. 

MIntegrate theory and practiceé 
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Competences required to be mediatoré 

Norms and Standards for Educators, section 4 

 [contained in National Education Policy Act] 

fCentral 1st  role of learning mediation, 

however: 

7th role of learning/subject/discipline/phase 

specialist = over-arching role 
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Competences required to be mediator 

ÅSection 4(a)(iv) 

    Advance and protect basic 

rights 

ÅSection 4(b) 

    Enable full potential 

ÅSection 4(c) 

    Achieve equitable education 

opportunities 

ÅSection 4(e) 

    Encourage lifelong learning  

    

ÅSection 4(h) 

     Recognize aptitudes and 

abilities 

ÅSection 4(i) 

     Encourage independent and 

critical thought 

ÅSection 4(j) 

     Promote a culture of respect 

for teaching and learning 
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VUse a second official language to explain, describe, discuss 

VEmploy appropriate strategies: learner needs and disabilities  

VUse key teaching strategies, whole class teaching, self-study 

VAdjust teaching strategies: developmental stage of learners 

VEncourage critical and creative thinking  

VChallenge stereotypes 

 

   

Practical competences 
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VUnderstand how language mediates learning 

VUnderstand different learning styles and preferences 

VUnderstand nature of barriers to learning 

VUnderstand explanations of learning at different ages  

VUnderstand potential causes of failure in learning processes  

   

Foundational competences 
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VReflect on extent to which objectives have been achieved 

VDefend choice of learning mediation  

VAnalyse learning that occurs in classroom 

VAssess effects of existing discipline practices on learning  

VReflect on ways to overcome barriers to learning 

VAnalyse strengths and weaknesses: addressing issues 

 

   

Reflexive competences 
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MMediation in the classroom 

The task of a mediator: translating the knowledge 

regarding the  competences  of a mediator into 

practice 
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Å   
 

ÅGreek word: mesites  = intervene between 

two parties  

What is the difference between a 

teacher and a mediator? 
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Traditional teacher 
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The mediator  
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Mediation in the classroom 

Principles of Mediation 
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Å Intentional intervention 

Å Directing the learning process 

Å Do not tell learners what to think or produce   

  solutions to problems 

Å Be sensitive to diverse learner needs 

Å Help learners to bridge the gap between what   

  they cannot do on their own at a given time to   

  what they can do with a little help 

Å Create awareness that there is more than one 

  solution to a problem 
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Mediation in the classroom 

Principles of Mediation 
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Å Principles of mediation embedded in the theory    

  of Constructivism 

Å Two main trends: Cognitive Constructivism and   

  Social Constructivism 

Å Cognitive Constructivism: equip learners with    

  cognitive skills to construct their own sense of   

  what is being learned 

Å Social Constructivism: acquire knowledge   

  through interaction with the environment instead   

  of only relying on the teacher 
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Mediation in the classroom 

Principles of Mediation: 
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Å Links with  the theory of Reuven Feuerstein 

(1979) on cognitive modifiability 

Å Mediation between teacher and learner is 

instrumental in cognitive modifiability 

Å Selecting and organizing the world of stimuli for 

the learners instead of direct exposure to stimuli 

Å Equipping the learner with means  to learn 

(tools to acquire knowledge and skills) 
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Å Intention to teach and change mental 

state 

ÅAwake reciprocal desire to learn 

ÅCreate awareness of learning processes 

ÅSelf-reflection 
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ÅGo beyond goals of the interaction 

and apply to new situations 

ÅDisclose to  learners how and where 

learning can be used in other 

situations 
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ÅInterpret the meaning of interaction: why?  

what for? 

ÅLet learners understand the value and 

relevance of what is being done 

ÅAlso implies a search for meaning 
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ÅCreate a feeling of mastery and success 

ÅOptimistic disposition, belief that I am able to solve problems 

ÅLet learners know if they successfully completed a task 

ÅFeedback 

ÅHelp learners achieve competence and then mediate feelings of 

satisfaction 

ÅThis motivates learners to master new situations 


